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Learning and Teaching Policy 
Including all learners and achieving great things 

Reviewed April 2018 

 
Article 28:  
“You have the right to a good quality education. You should be encouraged to go to school 
to the highest level you can.” 
 
At Halley Primary School we believe: 
“Learning is a unique and personal process through which individuals are able to create 
knowledge, deepen understanding and so take responsibility for their development.” 
 
 
 
 

 
 
 

 
 

 
 
 
 This policy should be read in conjunction with the following documents:- 

o Assessment Handbook (2016) 
o Assessment for Learning Policy (2018) 
o Marking, Feedback and Presentation Policy (2016) 
o Organisation Policy (2016) 

 
 
The contents of the policy are as follows:-  

 Definitions of learning  
 Learning and Teaching Statements:  

Whole School Community 
School Staff 
Learners 
Parents 

 Developing the learning environment  
 Developing the teaching environment  
 Appendices for all areas of learning 
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Definitions of Learning 
 

During the school year 2017/18 we spent a great deal of time talking and thinking about 
learning. Through various conversations, we realized that learning, one of the central 
purposes of education and one of the key elements of school life, is extremely difficult to 
define. 
 
We acknowledge that learning is a complex process which relates to changes in the brain in 
response to different factors. We also know that brains learn with varying degrees of 
success and that this success is directly linked to psychological and environmental factors. 
We understand that we can have an effect on how well people learn in our school. There 
are conditions and opportunities that we can provide which will optimise the chances of 
good learning taking place at Halley. 
 
We found John West Burnham’s definitions of learning helpful:-  
 
Shallow Learning is characterized by the ability to memorize information, which is then 
replicated according to need, as for example in a test. The motivation for such learning is 
extrinsic, and this mode results in compliance and dependence e.g. the memorization of 
multiplication tables 
 
Deep learning is focused much more on the creation of individual understanding. Learning 
at this level is characterized by a level of personal ownership and intrinsic motivation. It is 
personally significant and valued. Central to deep learning is the notion of reflection – the 
process by which information and experience are internalized and knowledge is created. 
Because the process is personal, it creates the confidence to interpret and so the 
confidence to act independently. Skilled self-assessment of what has been learnt and 
identification of ‘next steps’ is a good indicator of deep learning 

 
Profound learning is a very complex process but it moves the learner into the highest levels 
of intellectual, cognitive and emotional learning. Children often display moral and social 
wisdom, and the ability to act with emotionally sensitive intuition. Because profound 
learning is morally motivated, it creates the capacity and willingness to challenge and to be 
comfortable with creativity. Profound learning is best described through the process of 
creating personal meaning – the way in which we all make sense of ourselves, the world in 
which we live, the people with whom we interact and the ideas by which we interpret all 
those competing realities. Children display profound learning through clearly articulating 
understanding and learning needs to others while seeking challenges to extend that 
learning through independent and ‘creative’ investigations. 
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The following are some definitions of learning offered by the staff at Halley:-  
 
We are all learners and we continue to learn. 
 
Learning is most effective when underpinned with attitudes to challenge and resistance. 
 
Profound learning should also include equipping students with the skills necessary to use, 
analyse and evaluate information using all the technology available to them, and by doing 
so equipping them for the workplace of the future.  
 
Learning is different for different people at different times.  
 
Learning is not limited to what we assess.  
 
Learning is a skill that prepares us for dealing successfully with all eventualities in life – 
social, academic and practical.  
 
Learning is a multi-sensory experience which extends your knowledge, skills and 
understanding and enables you to use in future experiences.  
 
Knowledge is an ongoing acquisition of knowledge, skills and curiosity which prepares you 
to be a responsible, confident individual who can contribute positively to the wider 
community.  
 
Learning is to be able to explore ideas, meanings and concepts to such an extent that these 
can be demonstrated or explained to another person.  
 
Learning is life. 
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Learning and Teaching Statements 
 
As a whole school community we will… 

 Promote positive relationships between all members of the school community including: children 

and children, children and staff, children and their parents/carers and staff and parents/carers 

 We will work and try our hardest to be the very best we can be 

 Be good role models for each other 

 Listen to other people carefully and show them that we respect their ideas and opinions 

 

As school staff we will… 

 Provide you with the skills to become a confident and independent learner 

 Expect you to work hard, do your best and celebrate your achievements 

 Follow our whole school charter and our agreed sanctions and rewards   

 Teach engaging lessons with pace which include open-ended questions and challenges 

 Explore what you already know and use this information to help you move on to the next stage to 

develop your knowledge further 

 Provide opportunities for you to share ideas and work confidently with different people 

 Provide a multi-sensory approach to help you learn as well as using a range of methods to meet all 

learning styles 

 Be aware of any potential barriers to learning and do our best to overcome these for your family 

 Make learning clear for you through the use of child friendly learning objectives and success criteria 

 Give you regular feedback on your learning to help you understand the next steps in your learning 

 Talk regularly to your parents about how you are getting on with your learning and about any 

concerns or worries that we have about you 

 Visit museums, galleries and other places as well as inviting outside visitors to help make your 

learning meaningful 

 Make sure the classroom is a safe place for you to learn and do your best 

 Provide good quality equipment and resources to support your learning 

 

As learners we will… 

 Attend school regularly, on time and with a positive attitude  

 Follow our whole school charter and our agreed sanctions and rewards   

 Feel comfortable and confident in asking for help and help others if needed 

 Be prepared to ‘have a go’ and recognise that making mistakes is part of learning 

 Be active learners, making sure we do ‘good thinking, listening and looking’ 

 Have high expectations for our own work e.g. presentation and self-editing  

 Do our best and be proud of our own and other’s achievements 

 Be prepared to participate with talk partners, group talk and class discussions 

 Complete a self-assessment (Years 3-5) and respond to teachers’ comments 
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 Show that we belong to the Halley team by wearing the correct school uniform 

 Bring everything we need to school so we are ready to learn 

 Follow our homework agreement  and complete tasks on time 

 

As parents we will… 

 Endeavour to make sure that you come to school every day and on time (and inform the school of 

the reasons why this can’t happen) 

 Encourage you to be responsible for bringing to school everything that you will need for learning 

e.g. book bag, homework, PE kit, water bottle and glasses 

 Be interested in what you learn and do at school and do our best to support and encourage you 

 Talk regularly to your teachers about how you are getting on with your learning and about any 

concerns or worries that we have about you 

 Help you to achieve the targets on your individual EHCP (Educational Health Care Plan) if you have 

one 

 Attend parent conferences, events, meetings, workshops and trips that we are invited to by you or 

the school 

 Support you to do your best to complete homework and provide you with a suitable place to do 

this 

 Encourage you to develop your interests by taking part in after school clubs and other activities in 

the community 

 Be proud and celebrate your successes and achievements with you 

 

Developing the Learning Environment 
 

Improving the range, quality and number of learning opportunities through linked units – including:  
 Relating work to real life  

 Enhancing inter-subject understanding  

 Providing stimulating and inspiring projects  

 Acting as the “expert”  
 
At home with parents – including: 

 Planning and providing high quality activities to do at home  

 Three parent conference meetings with information about targets and levels  

 Literacy and numeracy workshops  

 Family learning sessions  

 Book bags and reading journals  

 Family Homework  
 
Through our displays – including:  

 Role play or book area linked to an aspect of the current topic in every classroom  

 A class organization board in each classroom  

 Interactive displays in classrooms, classroom doors and corridors  

 “Learning” displays e.g. “Learner of the Week”  
 
Through learning first hand (visits and visitors) – including  



6 
 

 All year groups to have a termly visit or visitor related to a linked unit  

 Emphasis on investigation and experiment  

 Bringing in artefacts and examples from home  

 All topics begin with an “immersion day”  
 
Through paired and group work – including:  

 Paired class activities  

 Children partnered in class for talking, editing  

 Use of different groups for different purposes  
 
Through planning and assessing for learning opportunities – including:  

 Ensuring that learning opportunities are underpinned by a progression of skills  

 Learning opportunities and success criteria clearly identified in planning  

 Evidence of observations and continuous assessment taking place in lessons and informing planning 
e.g. use of whiteboards, informal checks on learning, discussions with pupils  

 Setting individual/group targets – reviewed regularly  

 Identification of “next steps” for learning and discussion with children  

 Marking for learning – comments indicating what children need to do next  

 Time for reflection and discussion of learning strategies  

 “Talking learning” on a regular basis  
 
Through problem-solving and real-life examples – including:  

 Giving relevant and real-life examples during introductions and explanations  

 Explaining the purpose and reason for learning  

 Problem-solving in lessons – using real-life examples where possible  

 Children bringing their own examples  

 Regular discussion of current affairs  
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Special Educational Needs at Halley 
The Special Educational Needs (SEN) Code of Practice (2014) states that: 
“Special educational provision is underpinned by high quality teaching and is compromised by anything less.” (p25) 
“Teachers are responsible and accountable for the progress and development of the pupils in their class, including where 
pupils access support from teaching assistants or specialist staff.” (p99) 
This underpins the Special Needs Policy and the teaching and learning of children with SEN at Halley Primary School. 
Teaching and Learning Within the Classroom - Quality First Teaching 
At Halley, children with SEN have the same entitlement as all children to quality first teaching within the classroom setting 
and an equal proportion of teacher time, through differentiation.  Children have opportunities to work with the teacher, 
teaching assistant, independently and collaboratively with peers.  Based on findings from the Deployment and Impact of 
Support Staff Project (2009) and the recommendations of the Education and Endowment Foundation, Halley School 
strives to apply the following principles to teaching and learning for children with SEN:  
 Teaching Assistants (TAs) will be used to add value to what teachers do, not replace them. 

 TAs will help pupils develop independent learning skills and manage their own learning 

 Teachers will ensure that TAs are fully prepared for their role in the classroom. 

Teaching and Learning that is Additional to First Quality Teaching - Interventions 

Early Years 
 Small group interventions 

tailored to the needs of the 
children: language 
interventions, turn-taking, 
phonics, maths, reading, 
writing  

KS1 
 First Class at Number 
 Language interventions, including pre-

teaching of vocabulary, Shape-Coding, 
Colourful Semantics, Talk Boost 

 Early Words, 1:1 reading 
 Talking and Drawing, Lego Therapy, 

Circle of Friends 

KS2 
 Toe-by-Toe, Catch-Up reading 
 Language interventions: pre-

teaching of vocabulary, Shape-
Coding, Language for Thinking 

 Additional tailored maths and 
writing interventions 

 Talking and Drawing, Lego Therapy, 
Circle of Friends 

Work Station  
Some children use a workstation for parts of the 
school day.  It will be well-maintained with a: 
 Visual timetable  
 Reward system and rewards 
 Finished tray 
 
The above varies depending on the child. 
 
Additional Resources 
The following additional resources are used to 
increase access, support learning or as part of a 
child’s Education, Health and Care (EHC) Plan: 
 Sensory area  
 Notebooks 
 Enlarged text 
 Numicon 
 PECS 
 Specialist equipment e.g. standing frame, 

sloped desks 

The Effective Deployment of Support Staff - MITA 
Children who have an EHC Plan sometimes require additional support 
from an allocated adult for learning in class, small group intervention 
or a targeted 1:1 programme.  The principles of the MITA scaffolding 
triangle with be applied when working with the child.  The adult will 
work from the principle of providing the ‘least amount of support 
first’ in order to promote the child’s own thinking skills and to prevent 
an over dependence on adult support, ‘learned helplessness.’ 
 
To scaffold learning, interactions will be structured based on the 
pupil’s level of difficulty, moving down the scaffolding triangle to 
provide the lowest level of adult support to facilitate the highest level 
of pupil independence.   
 Self-scaffolding 
 Prompting 
 Clueing 
 Modelling 
 Correcting 
 
The MITA triangle is displayed in each classroom and teaching space 
as a reminder to be used by adults in their interactions with children. 

Monitoring  
 Annual Reviews monitor the progress and 

support for children with EHC plans. 
 SEN one-to-ones monitor individual learning 

plans and provision. 
 Vulnerable readers in KS2 are individually 

tracked. 

Assessment 
 Standardised assessments are undertaken by the Educational 

Psychologist, Speech and Language Therapist. 
 Running records,  Sandwell maths assessment, individual 

intervention assessments and classroom observations are used. 
 Children working significantly below national expectations are 

assessed using p-level descriptors for Literacy and Numeracy. 
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English at Halley 
Speaking and Listening Curriculum  

Within early years foundation stage:  
Children must be supported in developing 
the knowledge, skills and understanding 
that help them to make sense of the 
world. Their learning must be supported 
through offering opportunities for them 
to use a range of tools safely; encounter 
creatures, people, plants and objects in 
their natural environments and in real-life 
situations; undertake practical 
‘investigations’; and work with a range of 
materials. 

During KS1: pupils learn to speak 

confidently and listen to what others have 
to say. They begin to read and write 
independently and with enthusiasm. They 
use language to explore their own 
experiences and imaginary worlds. Pupils 
learn to speak clearly, thinking about the 
needs of their listeners. They work in small 
groups and as a class, joining in discussions 
and making relevant points. They also learn 
how to listen carefully to what other people 
are saying, so that they can remember the 
main points. They learn to use language in 
imaginative ways and express their ideas 
and feelings when working in role and in 
drama activities.  
 

During KS2:  pupils learn how to speak in 

a range of contexts, adapting what they 
say and how they say it to the purpose 
and the audience. Taking varied roles in 
groups gives them opportunities to 
contribute to situations with different 
demands. They also learn to respond 
appropriately to others, thinking about 
what has been said and the language 
used. 
 

Reading Curriculum 

Within early years foundation stage:  
pupils read and understand simple 
sentences. They use phonic knowledge to 
decode regular words and read them 
aloud accurately. They also read some 
common irregular words. They 
demonstrate understanding when talking 
with others about what they have read.  

 

During KS1:  pupils' interest and pleasure 

in reading is developed as they learn to read 
confidently and independently. They focus 
on words and sentences and how they fit 
into whole texts. They work out the 
meaning of straightforward texts and say 
why they like them or do not like them.  
 

During KS2:  pupils read enthusiastically 

a range of materials and use their 
knowledge of words, sentences and texts 
to understand and respond to the 
meaning. They increase their ability to 
read challenging and lengthy texts 
independently. They reflect on the 
meaning of texts, analysing and discussing 
them with others.  
 

Writing Curriculum 

Within early years foundation stage:  
pupils use their phonic knowledge to 
write words in ways which match their 
spoken sounds. They also write some 
irregular common words. They write 
simple sentences which can be read by 
themselves and others. Some words are 
spelt correctly and others are phonetically 
plausible.  

 

During KS1:  pupils start to enjoy writing 

and see the value of it. They learn to 
communicate meaning in narrative and 
non-fiction texts and spell and punctuate 
correctly.  

 

During KS2:   pupils develop 

understanding that writing is both 
essential to thinking and learning, and 
enjoyable in its own right. They learn the 
main rules and conventions of written 
English and start to explore how the 
English language can be used to express 
meaning in different ways. They use the 
planning, drafting and editing process to 
improve their work and to sustain their 
fiction and non-fiction writing.  

Resourcing and Display 
Working wall:  
 
Working walls are changed at the start of each unit of 
work. They consist of: 
 

 a title 
 modelled pieces of writing 
 vocabulary lists 
 sentence starters 
 text features 
 examples of children’s writing 
 Photographs of children engaging in drama and 

role play activities 
 

Teaching: 
 

 Daily literacy sessions use a combination of whole class and 
group and guided work to support learning. 

 Literacy units are taken largely from a programme called DPIL 
 (Dramatic Progress in Literacy) which has at its core a focus on 
drama and role play to support writing development. 

 Guided Reading takes place over 3-5 sessions in each class and 
focuses very specifically on the reading needs of each group of 
children in the class. 

 Phonics is taught in EYFS and KS1 using the ‘LBTH Phonics 
programme.  

 ‘Start Bee’ handwriting is taught for 3 session per week in YR-
Y2 

 Author visits and workshops are used (whenever possible) to 
enrich the children’s learning, as well as well-stocked fiction/ 
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Resources:  
 

Reading: 
 

 Guided Reading books categorised according to 
book bands from EYFS-Y6. 

 Sets of phonetically decodeable books ( Phonics 
Bugs Series ) linked to ‘Letters and Sounds’ 
phonics phases 

 Individual reading records/journals for each child 
to complete at home 

 
Phonics: 
 

 Sound cards ( produced by R W Inc) 
 Word flashcards linked to each phonics phase 

(Smart Kids) 
 Phonics mats for each of the phases 

 

Writing: 
 

 Handwriting resources are organised according to 
the ‘Start Bee’ programme and housed in a 
purpose built work station and in the Early 
Reading Room. 

 

 
Book corners: 
 

 Each class has a book area/corner with books 
which are well organized and attractively 
displayed. Each area has a range of fiction and 
non- fiction books for the children to take home 
and read. 

 
Libraries: 
 

 Children have access to two libraries- one fiction, 
one non-fiction- which they can use to borrow 
books on a weekly basis 
 

non-fiction libraries. 

 
 
Assessment:  
 
Reading 
Summative:  

 Termly, teachers will make summative judgments on all 
children. 

 In KS1, a teacher will complete a running record with a child 
and the child will be given a reading recovery level and 
corresponding  national curriculum stage of development: 
‘beginning, secure or working at greater depth’. 

 In KS2, the children will take a reading test and be given a raw 
score which is then translated into a national curriculum stage. 

 

Formative:  
 Assessment takes place during and after Guided Reading 

sessions. Teacher’s take notes and make informed decisions 
about pupils’ next steps. 
 

Writing: 
Summative:  

 All children need to complete a piece of independent writing 
termly. 

 The sample is marked against a set of criteria- the OUP 
Criterion Scale which then translates into a national curriculum 
stage. 

 Each sample is placed in the child’s writing portfolio. 

  
Formative:  
 

 Day to day AfL used to determined next steps for pupils within 
a lesson.  

EYFS: 
 

 Teaching staff make observations and notes regarding a pupil’s 
development which is then recorded against the CLL 
statements during the year. At the end of their Reception year, 
a judgement is made against the Early Learning Goals. 

 
 

Marking and Feedback:  
 

 Writing should be marked according to the school 
marking and presentation policy  

 Self-assessment using child-friendly learning 
objectives and success criteria 

 Verbal feedback 
 

Monitoring:  
 

 Monitoring by subject leader during the school year, including: 
lesson observations, pupil voice, scrutiny of planning,book 
scrutinies  

 Feedback on all monitoring will be shared with individuals and 
SLT  

 Literacy may also be observed as part of whole school 
observations, peer support, as well as collaborative work with 
partnership schools 
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Maths at Halley 
Curriculum  

Within early years foundation stage:  
Mathematics involves providing children 
with opportunities to develop and 
improve their skills in counting, 
understanding and using numbers, 
calculating simple addition and 
subtraction problems and describing 
shapes, spaces, and measures. 

During KS1:  
Pupils develop their knowledge and 
understanding of mathematics through 
practical activity, exploration and 
discussion. They learn to count, read, write 
and order numbers to 100 and beyond. 
They develop a range of mental calculation 
skills and use these confidently in different 
settings. They learn about shape and space 
through practical activity which builds on 
their understanding of their immediate 
environment. They begin to grasp 
mathematical language, using it to talk 
about their methods and explain their 
reasoning when solving problems. 

During KS2: 
Pupils use the number system more 
confidently. They move from counting 
reliably to calculating fluently with all four 
number operations. They always try to 
tackle a problem with mental methods 
before using any other approach. Pupils 
explore features of shape and space and 
develop their measuring skills in a range of 
contexts. They discuss and present their 
methods and reasoning using a wider 
range of mathematical language, diagrams 
and charts. 

Resourcing and Display 
 
Working walls should include:  

 This week we are learning to… 
 Using and Applying 
 Sills we are using (key features) 
 Words and Phrases which will help us 
 Examples of real life contexts 
 Challenge 

 
Resources:  

 Resources are stored in classrooms and resource 
cupboards. 

Teaching: 
 Different groupings used during the units e.g. paired 

work, independent work, guided work, whole class work 
 Wide range of resources used to enhance learning 

including effective displays (see resources section)  
 Language structures and vocabulary evident at all times 

to prompt discussion and reasoning 
 Use of variety of teaching strategies: modelling, guiding, 

questioning, observing 
 Opportunities to practise mental strategies, written 

methods, problem solving 
 Opportunities to take part in range of using and 

applying mathematics through investigations, practical 
work, discussion  One hour per day in KS1 and KS2 

Marking and Feedback:  
 Every piece of mathematics work should be marked in 

accordance with the school marking policy  
 Pupils in KS2 complete a self-assessment after each piece 

of work 
 The teacher should complete detailed written feedback 

at least once per week, identifying progress over a 
number of lessons and recording next steps for learning 

 The teacher should also look through the self and peer 
marked work every day so that they may pick up any 
problems or misconceptions quickly 

Assessment:  
Summative:  

 Three times during the year teachers will make 
summative judgments for each attainment target and 
arrive at an overall level for mathematics  

 KS2 will use formal tests to support summative 
judgements 

Formative:  
 Day to day AFL used to determine next steps for pupils 

within a lesson or within a unit  
 Teachers should build in pre-assessment opportunities 

throughout all units- build in mini assessments 
(questions from Pitch and Expectations etc.) which will 
support when making assessment judgements 

EYFS: 
 Teachers and key workers make observations and notes 

regarding a pupil’s development which is then recorded 
against the Development Matters statements during the 
year 

 At the end of the year, a judgment is made against the 
Early Learning Goals 

Monitoring:  
 Moderation of levels once per term by subject leader  
 Monitoring by subject leader at least once per half term 

in one aspect decided according to need or school 
development priority (e.g. planning/book scrutiny/pupil 
interview/learning walk/displays/resources)  

 Feedback on all monitoring shared with individuals and 
summary produced for SLT 
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Science at Halley 
Curriculum  

Within early years foundation stage:  
Children must be supported in developing 
the knowledge, skills and understanding 
that help them to make sense of the 
world. Their learning must be supported 
through offering opportunities for them 
to use a range of tools safely; encounter 
creatures, people, plants and objects in 
their natural environments and in real-life 
situations; undertake practical 
‘investigations’; and work with a range of 
materials. 

During KS1:  
Pupils observe, explore and ask questions 
about living things, materials and 
phenomena. They begin to work together to 
collect evidence to help them answer 
questions and to link this to simple scientific 
ideas. They evaluate evidence and consider 
whether tests or comparisons are fair. They 
use reference materials to find out more 
about scientific ideas. They share their ideas 
and communicate them using scientific 
language, drawings, charts and tables. 

During KS2: 
Pupils learn about a wider range of living 
things, materials and phenomena. They 
begin to make links between ideas and to 
explain things using simple models and 
theories. They apply their knowledge and 
understanding of scientific ideas to 
familiar phenomena, everyday things and 
their personal health. They begin to think 
about the positive and negative effects of 
scientific and technological developments 
on the environment and in other contexts. 
They carry out more systematic 
investigations, working on their own and 
with others. They use a range of reference 
sources in their work. They talk about 
their work and its significance, and 
communicate ideas using a wide range of 
scientific language, conventional 
diagrams, charts and graphs. 

Resourcing and Display 
 
Working wall:  
 Title 
 Vocabulary relevant to the unit being taught (including 

the Tower Hamlets progression in language structures) 
 Evidence of children’s work  
 Focus for Working Scientifically 
 Photographs of children engaging in practical work 
 Interactive element along with a display or relevant 

resources and books 

Resources:  
 All resources are clearly labelled and assembled in the 

science and DT resource cupboard.  Resources should 
be planned for and organised in advance of a lesson 
and if needed, the science coordinator or class teacher 
can order any resources which are not available. 
Resources are ordered each year and teachers can 
request items they may need. 

Teaching: 
 Different groupings used during the units e.g. ability and mixed 

ability groups, paired work, guided and independent work and 
whole class work. 

 Opportunities to engage in practical and hands on investigative 
activities  

 Use of a variety of teaching strategies including open and closed 
questioning  

 Wide range of resources used to enhance learning including 
practical equipment, technology, texts and online resources such as 
the LGFL ‘Switched on Science’ and ‘Virtual Experiments’    

 Relevant vocabulary evident in the classroom and used in 
discussion and reasoning 

 Provide first hand experiences such as visiting the Soanes Centre, 
Stepney City Farm, Centre of the Cell and the Science Museum 
(upper KS2 will also visit local secondary partnership schools) 

 Invite visitors and workshops into the school 
 1.5 hours per week in KS1/lower KS2 and 2 hours per week in upper 

KS2 

Marking and Feedback:  
 A unit of work should be marked according to the 

school marking policy  
 Self-assessment using child-friendly learning objectives 

and success criteria 
 Oral feedback 

Assessment:  
 
Summative:  
 Three times a year teachers will make summative judgments on 3 

children in their class, which will be collected with evidence  
 Judgements on rest of class will be made based on these levels  
 Judgments supported by Tower Hamlets assessment sheets, The 

Association for Science Education exemplification materials and 
2016 teacher assessment exemplification: KS1 & 2 science 

Formative:  
 AfL should be used in each lesson to establish next steps for pupils. 

EYFS: 
 Teaching staff make observations and notes regarding a pupil’s 

development which is then recorded against the Knowledge and 
Understanding of the World statements during the year. At the end 
of the year, a judgement is made against the Early Learning Goals. 

Monitoring:  
 Monitoring by subject leader during the school year, 

including: lesson observations, pupil voice, scrutiny of 
planning, unit of work, final pieces and cross curricular 
links  

 Feedback on all monitoring will be shared with 
individuals  

 Science may also be observed as part of whole school 
observations, peer support, as well as collaborative 
work with partnership schools 

French at Halley 
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Curriculum  

During KS2: 
The teaching of French offers opportunities for children to:  

 become increasingly familiar with the sounds and written form of a new language  
 develop linguistic skills, knowledge about language and language-learning skills  
 understand and communicate in a new language   
 make comparisons between a foreign language and English or another language  
 increase their cultural awareness by learning about different countries and their people, and working with 

materials from those countries and communities  
 develop positive attitudes towards language learning  
 use their knowledge with growing confidence and competence to understand what they hear and read, and to 

express themselves in speech and in writing  
 form a sound basis for further study at key stage 3 and beyond 

Planning:  
 

 Planning should fit in with cross curricular 
learning where possible 

 Long term planning – MFL unit should be 
shown on yearly and termly overview  

 
 

Teaching: 
 Children in KS2 are taught French 
 Classes in KS2 receive tuition by the MFL leader every 

week  
 Teachers will support the MFL leader during lessons  
 Children should receive 1 hour of French teaching per 

week 
 Children should complete French work in their French 

books 

Marking and Feedback:  
 A unit of work should be marked according to 

the school marking policy by using teacher 
comments, peer and self-assessment and oral 
feedback 

Assessment:  
 
Formative:  

 AFL should be used within each lesson to establish next 
steps for pupils. 

 

Resourcing and Display 
 

 Equipment and furniture in the classrooms should be 
labelled in French. 

 

Monitoring:  
 Monitoring by the SLT during the school year 

will involve scrutiny of planning and French 
book as well as observations. Feedback on all 
monitoring shared with individuals. 
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Geography at Halley 
Curriculum 

Within early years foundation stage:  
The children will be encouraged to 
access and use a range of different 
sources of information including 
objects, photographs, simple maps, 
pictures and picture books to learn 
about the world around them. 
They will take part in some whole 
class sessions to discuss aspects of 
geography that link to the children’s 
interests. The children will also have 
the opportunity to take part in small 
group sessions and encouraged to 
independently explore resources that 
help them learn about the world 
around them. 

During KS1: Geography is taught 
through a wider IPC (International 
Primary Curriculum) topic. Our pupils 
learn that geography is about 
developing knowledge, skills and 
understanding relating to their own 
environment and the people who live 
there as well as developing an 
awareness of the wider world. They will 
focus on geographical questions like 
What/Where is it? What is it like? How 
did it get like this? They will develop 
and use geographical enquiry skills, 
including fieldwork skills, geographical 
terms, making and using maps, and 
using photographs. 
They will investigate and learn about 
the physical and human features of 
their own environment and appreciate 
how their locality is similar to and 
different from other places.  

During KS2:  Geography is taught 
through a wider IPC (International 
Primary Curriculum) topic. Our pupils 
will study places and themes of 
different scales from local to national, 
both in the United Kingdom and 
abroad. They will have the 
opportunity to investigate how people 
and places are linked and how they 
relate to the wider world. They will 
develop and use geographical enquiry 
skills, including fieldwork and IT skills, 
geographical terms, making and using 
maps, and using photographs. They 
will study how and why physical and 
human features are arranged as they 
are in a place or environment, and 
how people are influenced by, and 
have an effect on environments. 
Pupils should focus on geographical 
questions like What is it like? How did 
it get like this? How and why is it 
changing?  

Resourcing and Display 
Working wall:  
Topic display should be up to date and relevant to 
class topic, displaying key vocabulary that links to 
Geography 
Resources:  
Resources are stored in topic boxes in the museum. 
Additional resources can be ordered from the PDC. 

Teaching: 
 Different groupings used during the units e.g. ability and mixed 

ability groups, paired work, guided and independent work and 
whole class work.  

 Opportunities to develop core literacy skills through 
geographical research and reporting  

 Use of a variety of teaching strategies including open and 
closed questioning.  

 Wide range of resources used to enhance learning including 
handling objects, pictures, maps, ICT and information texts.  

 Relevant vocabulary evident in the classroom and used in 
discussion and reasoning.  

 50 minutes of Geography per week in KS1 unless blocking 
subjects (10 hours per term)  

 55 minutes of Geography per week in KS2 unless blocking 
subjects (11 hours per term)  

 Geography should be recorded in topic books 

Marking and Feedback:  
A unit of work should be marked according to the 
school marking policy. Work that links to literacy must 
be marked to the same standard as work in the 
children’s literacy books. 
Beginning of unit assessment grid – child and teacher 
comments  
Oral feedback 

Assessment:  
Summative: Assessment grids should be used for key topics, at 
the beginning and end of the taught unit. This will show the 
progress that pupils have made. 
Formative:  AFL should be used within each lesson to establish 
next steps for pupils. Children will self-assess each recorded piece 
of work by ticking the success criteria. 
 EYFS: Teachers and key workers make observations regarding 
the pupils’ development in this subject. 
 

Monitoring:  
• Monitoring by subject leader during the school year. 
 • This will involve scrutiny of planning, unit of work, topic 
books and cross curricular links 
 • Feedback on all monitoring shared with individuals 
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History at Halley 
Curriculum  

Within early years foundation stage:  
History makes a significant 
contribution to developing a child's 
knowledge and understanding of the 
world. All children within the EYFS 
(Early Years Foundation Stage) access 
history through activities such as 
dressing up in historical costumes, 
looking at pictures of famous people 
in history, or discovering the meaning 
of vocabulary ('new' and 'old', for 
example) in relation to their own 
lives. Children will have some whole 
class, some focus group and some 
child initiated sessions. 

During KS1: History is taught through a 
wider IPC (International Primary 
Curriculum) topic. The children will 
begin to understand chronology by 
looking at and making their own 
timelines. They will learn to identify 
similarities and differences between 
historical periods. They will be able to 
talk about these periods by use key 
vocabulary. We will encourage our 
pupils to ask and answer questions 
about the past. The children will have 
access to a range of resources including 
books and artefacts and through 
looking at these they will understand 
some of the ways in which we find out 
about the past and identify different 
ways in which it is represented. 
 

During KS2:  History is taught through 
a wider IPC (International Primary 
Curriculum) topic. Pupils will be taught 
to ask historically valid questions, 
using key vocabulary, about why 
things change over time. They will also 
be encouraged to think deeply about 
the similarities and differences in 
different time periods and give valid 
reasons about why things change. Our 
pupils will be supported to learn how 
to select key historical information 
from internet searches and 
information books. Timelines will 
continue to be a core focus in KS2 to 
ensure that the children are secure in 
their understanding of British, local 
and world history.  
 

Resourcing and Display 
Working wall:  
Topic display should be up to date and relevant to 
class topic, displaying key vocabulary that links to 
History. 
Resources:  
Resources are stored in topic boxes in the museum. 
Additional resources can be ordered from the PDC. 

Teaching: 
 Different groupings used during the units e.g. ability and mixed 

ability groups, paired work, guided and independent work and 
whole class work.  

 Opportunities to develop core literacy skills through 
geographical research and reporting  

 Use of a variety of teaching strategies including open and 
closed questioning.  

 Wide range of resources used to enhance learning including 
handling objects, pictures, ICT and information texts.  

 Relevant vocabulary evident in the classroom and used in 
discussion and reasoning.  

 50 minutes of History per week in KS1 unless blocking subjects 
(10 hours per term)  

 55 minutes of History per week in KS2 unless blocking subjects 
(11 hours per term)  

 History should be recorded in topic books 

Marking and Feedback:  
 Units of work should be marked according to the 
school marking policy. Work that links to literacy must 
be marked to the same standard as work in the 
children’s literacy books. 
Beginning of unit assessment grid – child and teacher 
comments  
Oral feedback 

 

Assessment:  
 
Summative: Assessment grids should be used for key topics, at 
the beginning and end of the taught unit. This will show the 
progress that pupils have made. 
Formative:  AFL should be used within each lesson to establish 
next steps for pupils. Children will self-assess each recorded piece 
of work by ticking the success criteria. 
  
EYFS: Teachers and key workers make observations regarding the 
pupils’ development in this subject. 
 

Monitoring:  
• Monitoring by subject leader during the school year. 
 • This will involve scrutiny of planning, unit of work, topic 
books and cross curricular links 
 • Feedback on all monitoring shared with individuals 
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RE at Halley 
Curriculum  

Within early years foundation stage: 
pupils will be able to approach to RE 
through a variety of stimulus such as 
artefacts, books and visitors. They will 
participate in some whole class and 
some small group tasks, as well as 
being able to access resources 
independently. They will have the 
opportunity to learn and understand 
about themselves, others and the 
world around them. The children will 
have the opportunity to develop their 
ability to express themselves through 
RE sessions. 
 

During KS1: pupils will learn about 
different religions and beliefs, with a 
focus on Christianity, Islam and 
Judaism. They will develop their 
knowledge and understanding of what 
people believe, their practices and 
lifestyles and how they express 
themselves. Children will also learn 
from religion and beliefs where they 
evaluate and respond to questions 
regarding experience, meaning and 
commitment. Through knowledge, skills 
and understanding developed in RE, 
pupils should develop positive attitudes 
towards other people and their right to 
hold different beliefs. 
 

During KS2: pupils will learn about 
religion and beliefs and develop 
knowledge and understanding of what 
people believe, their practices and 
lifestyles and how they express 
themselves. KS2 pupils will focus on 
Christianity, Islam, Hinduism and will 
also learn about Humanism. Children 
will also learn from religion and beliefs 
where they evaluate and respond to 
questions regarding experience, 
meaning and commitment. Through 
knowledge, skills and understanding 
developed in RE, pupils should 
develop positive attitudes towards 
other people and their right to hold 
different beliefs. 
 

Resourcing and Display 
 
Working wall:  
Teachers are expected to maintain and update an RE 
display, it may include books and artefacts on display, 
children’s work and Big Questions. 
 
Resources:  
Resources are stored in topic drawers according to 
the six main religions and stored in the RE cupboard 
next to the school office.  Books can also be found in 
the RE cupboard and the library. RE schemes of work 
are in the RE folder in the staff area of the network 
drive. 

Teaching: 
 Different groupings used during the units e.g. ability and mixed 

ability groups, paired work, guided and independent work and 
whole class work. 

 Opportunities to develop core literacy skills 
 Use of a variety of teaching strategies including open and 

closed questioning. 
 Wide range of resources used to enhance learning including 

pictures, religious artefacts, ICT, information texts, local places 
of worship and religious leaders. 

 Evidence in books of learning from religion e.g. Big Question 
 Some evidence in classroom of RE work on display 
 30 hours of identifiable adult led experiences in RE in EYFS (not 

including nursery) (10 hours per term) 
 36 hours of RE per year in KS1 (12 hours per term) 
 45 hours of RE per year in KS2 (15 hours per term) RE should 

be recorded in a separate RE book in KS1 and KS2 

Marking and Feedback:  
A unit of work should be marked according to the 
school marking policy by using 
 Beginning of unit assessment grid – child and teacher 
comments  
Peer and self-assessment  
Oral feedback 

Assessment:  
Formative:  
AfL should be used within each lesson to establish next steps for pupils. 
Children should self-assess, according to the success criteria for the 
lesson. 

EYFS: 
Teachers and key workers make observations regarding the pupils’ 
development in this subject. 

 

Monitoring:  
• Monitoring by subject leader during the school year 
• This will involve scrutiny of planning, unit of work 
and RE books  
 • Feedback on all monitoring will be shared with 
individuals 
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DT at Halley 
Curriculum  
Within early years foundation stage:  
Children are exposed to different types of 
design both in 2D and 3D form and using 
a variety of different materials. Children 
are encouraged to explore a variety of 
materials and tools. They develop an 
understanding of how to use tools safely 
to perform a certain function and effect. 
Children explore different techniques and 
experiment with colour, texture, form 
and function. 
They use what they have learnt about 
media and materials in original ways, 
thinking about uses and purposes. 

During KS1:  
Pupils continue to develop their creativity 
and imagination by exploring the visual, 
tactile and sensory qualities of materials 
and processes. Pupils learn to think 
imaginatively and talk about what they like/ 
dislike when designing and making. Children 
begin to learn about how design and form 
has been created in the past and present. 
Children will explore famous work and the 
processes gone through to create it. They 
explore how familiar things work and talk 
about, draw and model their ideas. They 
learn how to design and make safely. 
Children begin to develop their skills in 
evaluating their own artistic work and that 
of their peers. 

During KS2: 
 Pupils learn about how important design 
has been in creating both art work and 
functional products. Pupils work on their 
own and as part of a team in a range of 
design and making activities. They think 
about what products are used for and the 
needs of the people who use them. They 
plan, design and evaluate their work, 
thinking how it could be improved in both 
their own and others design. They draw 
on their knowledge and understanding 
from other areas of the curriculum and 
use computers in a range of ways.  
 

Resourcing and Display 
 
Working Wall/ Displays 
 Title/ Artist/ product that is the focus that half term 
 Examples of inspirational work i.e. architecture/ 

sculptures linked to the topic 
 Vocabulary relevant to the unit being taught (including 

the Tower Hamlets progression in language structures) 
 Evidence of children’s work  
 Design skills being taught identified 
 Photographs of children engaging in practical work 
 Supporting books available in book corner/ in display 

Resources:  
All resources are clearly labelled and assembled in the 
DT & Science resource cupboard.  Resources should be 
planned for and organised in advance of a lesson and if 
needed, the art coordinator or class teacher can order 
any resources which are not available. Resources are 
ordered each year and teachers can request items they 
may need. 

Teaching: 
 Children will have the opportunity to work collaboratively upon a 

piece of work and also complete a piece of work independently. 
 Wide range of resources used to enhance learning including online 

images. 
 Children will have first-hand experience of seeing real design work 

and trips to gallery’s and the local environment to see art & design 
in its real form. 

 Opportunities to produce a final outcome. 
 Opportunities to evaluate work. 
 50 minutes of DT per week- equating to 10 hours per term KS1 
 55 minutes of DT per week- equating to 11 hours per term KS2 
 DT can be blocked- but must be taught at least once per term. 
 Each Year every class will have at least one session on cooking as 

part of their DT lessons. 
 DT work should be recorded in Topic books. At least one piece of 

work per half term/ unit of work. 
 Final pieces photographed and saved in DT evidence file at the end 

of each unit- to be collected by coordinator at the end of the year 
as evidence. 

 

 
 

Marking and Feedback:  
 Self-assessment using child-friendly learning objectives 

and success criteria 
 Evidence of work & photographs of the process in 

developing work to be gathered across each unit of 
work. 

 At least 1 piece of work per child to be collected and 
displayed in topic books. (usually final outcome piece) 

 Photographs showing the development of work, 
showing the process. 

 Final outcome self-evaluation- to be stuck into topic 
book alongside photograph of final outcome 
 

Assessment:  
 
Summative:   
Children are encouraged at the end of each unit to evaluate their 
own artistic work and form a judgement on how it could be 
improved next time.  
Formative:  
AFL should be used within each lesson to establish next steps for 
pupils.  

 

EYFS: 
Teaching staff make observations and notes regarding a pupil’s 
development which is then recorded against the Expressive and 
design statements during the year. At the end of the year, a 
judgement is made against the Early Learning Goals. 

Monitoring:  
 Monitoring by subject leader during the school year, 

including: lesson observations, pupil voice, scrutiny of 
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planning, unit of work, final pieces and cross curricular 
links  

 Feedback on all monitoring will be shared with 
individuals  

Art may also be observed as part of whole school 
observations, peer support, as well as collaborative work 
with partnership schools 

 



18 
 

 

  

Art at Halley 
Curriculum  

Within early years foundation stage:  
Children are exposed to different artistic 
forms using different media both wet and 
dry. Children are encouraged to explore a 
variety of materials and tools. They 
develop an understanding of how to use 
tools safely to perform a certain function 
and effect. Children explore different 
techniques and experiment with colour, 
texture, form and function. 
Children are encouraged to represent 
their thoughts, feelings ad ideas through 
art. 
 

During KS1:  
Pupils continue to develop their creativity 
and imagination by exploring the visual, 
tactile and sensory qualities of materials 
and processes. Children begin to learn 
about famous artists and explore their work 
and the processes they went through to 
create it.  
Children begin to understand how shape 
and space can be used to represent ideas 
and feelings to share with others. Children 
begin to develop their skills in evaluating 
their own artistic work and that of their 
peers. 

During KS2: 
Pupils develop their creativity and 
imagination through more complex 
activities. These help to build on their 
skills and improve their control of 
materials, tools and techniques. They 
increase their critical awareness of the 
roles and purposes of art, craft and design 
in different times and cultures. They 
become more confident in using visual 
and tactile elements and materials and 
processes to communicate what they see, 
feel and think. 

Resourcing and Display 
 
Working Wall 
 Title/ Artist that is the focus that half term 
 Examples of artists work 
 Vocabulary relevant to the unit being taught (including 

the Tower Hamlets progression in language structures) 
 Evidence of children’s work  
 Artistic skills being taught identified and displayed 
 Photographs of children engaging in practical work 
 Supporting books available in book corner/ display 

Resources:  
All resources are clearly labelled and assembled in the 
Art & Paper resource cupboard.  Resources should be 
planned for and organised in advance of a lesson and if 
needed, the art coordinator or class teacher can order 
any resources which are not available. Resources are 
ordered each year and teachers can request items they 
may need. 

Teaching: 
 Each class will have the opportunity to work with the specialist art 

teacher 3 x per year. During these sessions the Art teacher will plan 
and resource the session with support from the class teacher. It will 
be taught collaboratively. At the start of each unit the class teacher 
and specialist teacher will meet to team plan the lessons and 
identify the outcomes for each session. At the end of each unit – 
the class teacher and specialist teacher will meet to review the unit 
of work and identify next steps for the group 

 Children will have the opportunity to work collaboratively upon a 
piece of work and also complete a piece of work independently. 

 Wide range of resources used to enhance learning including online 
images 

 Children will have first-hand experience of seeing real art work and 
trips to gallery’s to see art in its real form 

 50 minutes of Art per week- equating to 10 hours per term KS1 
 55 minutes of Art per week- equating to 11 hours per term KS2 
 Art lessons can be blocked- but must be taught at least once per 

term 
 
 

Marking and Feedback:  
 Self-assessment using child-friendly learning objectives 

and success criteria 
 Evidence of work & photographs of the process in 

developing work to be gathered across each unit of 
work. Displayed in Topic books 

 1 piece of work per child to be collected and displayed 
in Topic books each half term/ unit. Work to be clearly 
labelled, with a success criteria identifying skills 
 

Assessment:  
 
Summative:   
Children are encouraged at the end of each unit to evaluate their own 
artistic work and form a judgement on how it could be improved next 
time 

Formative:  
AFL should be used within each lesson to establish next steps for pupils  

 

EYFS: 
Teaching staff make observations and notes regarding a pupil’s 
development which is then recorded against the Expressive and 
design statements during the year. At the end of the year, a 
judgement is made against the Early Learning Goals 

Monitoring:  
 Monitoring by subject leader during the school year, 

including: lesson observations, pupil voice, scrutiny of 
planning, unit of work, final pieces and cross curricular 
links  

 Feedback on all monitoring will be shared with 
individuals  

 Art may also be observed as part of whole school 
observations, peer support, as well as collaborative 
work with partnership schools 
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Computing at Halley 
Curriculum  

Within early years foundation stage:  
Children recognise that a range of 
technology is used in places such as 
homes and schools. They select and 
use technology for particular 
purposes. 

During KS1:  
Pupils explore ICT and learn to use it 
confidently and with purpose to achieve 
specific outcomes. They start to use ICT 
to develop their ideas and record their 
creative work. They become familiar 
with hardware and software. 

During KS2: 
Pupils use a wider range of ICT tools 
and information sources to support 
their work in other subjects. They 
develop their research skills and 
decide what information is 
appropriate for their work. They begin 
to question the plausibility and quality 
of information. They learn how to 
amend their work and present it in a 
way that suits its audience. 

Display: 
 

 Examples of children’s work  
 Photos  
 Vocabulary 

 
Resources:  
 

 A range of software is available on the 
computers Hardware is regularly checked and 
audited by the technician 

Planning:  
 Use the ‘Turn it On’ Scheme of Work  
 Long term planning – Teaching units are displayed on the 

yearly overview  
 Medium term planning – half termly grids that show 

units to be taught  
 Learning intentions and success Criteria for each lesson  

 
Teaching: 

 Different groupings used during the units e.g. ability and 
mixed ability groups, paired work, guided and 
independent work and whole class work 

 Opportunities to practise key skills   
 Use of a range of software and hardware   
 Use of variety of teaching strategies- modelling, guiding, 
 questioning, observing   
 1 hour per week in KS1 and KS2 

 
Assessment:  
Day to day AFL used to determine next steps for pupils within a lesson or within a unit • Each child to have work saved in 
their ‘My documents’. 
 
Summative:  

 At the end of each half term, teachers will record a summative judgement for each unit taught. 
 
Formative:  

 Day to day AFL used to determine next steps for pupils within a lesson or within a unit  
 Each child to have work saved in their ‘My documents’. 

 
EYFS: 

 Teachers and key workers make observations and notes regarding a pupil’s development which is then recorded 
against the Development Matters statements during the year. At the end of the year, a judgment is made against 
the Early Learning Goals. 

 
Marking and Feedback:  

 Peer and self-assessment  
 Oral feedback 
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 Music at Halley 
Curriculum  

Within early years foundation stage:  
Children explore and use media and 
materials: they sing songs, make 
music and dance, and experiment 
with ways of changing them. 

During KS1:  
Pupils listen carefully and respond 
physically to a wide range of music. 
They play musical instruments and sing 
a variety of songs from memory, adding 
accompaniments and creating short 
compositions, with increasing 
confidence, imagination and control. 
They explore and enjoy how sounds and 
silence can create different moods and 
effects. 

During KS2: 
Pupils sing songs and play instruments 
with increasing confidence, skill, 
expression and awareness of their 
own contribution to a group or class 
performance. They improvise, and 
develop their own musical 
compositions, in response to a variety 
of different stimuli with increasing 
personal involvement, independence 
and creativity. They explore their 
thoughts and feelings through 
responding physically, intellectually 
and emotionally to a variety of music 
from different times and cultures. 

Resourcing and Display 
 
Working wall:  

 Key vocabulary  
 Photographs 

 
Resources:  

 Musical instruments and books are stored in 
the fiction library 

 Each class has a copy of Musical Express 
 CDs are stored in the hall cupboard 

Teaching: 
 Teaching should ensure that 'listening, and applying 

knowledge and understanding', are developed through the 
interrelated skills of 'performing', 'composing' and 
'appraising' 

 A wide range of resources should be used to engage 
children’s different ways of learning  

 Opportunities to work in partners and small groups 
 Opportunities to perform to the class  
 Music should be taught as a block during each topic 

 Year 4 have the opportunity to learn either the violin or cello 
with THAMES music service 

 Some children will have the opportunity to become ‘Awards 
Students’ in Years 5 and 6. They will have a bursary to 
continue learning either the violin or cello and will take part 
in a number of performances throughout the year 

 Years 1 and 2 have a singing teacher every other half-term 
and Year 3 have weekly singing lessons throughout the year 

Marking and Feedback:  

 Oral feedback 
Assessment:  
 
Formative:  
AFL should be used within each lesson to establish next steps for 
pupils. 
 

EYFS: 
Teachers and key workers make observations regarding pupils 
development of this subject 

Monitoring:  
 Monitoring by subject leader during the school 

year  This will involve scrutiny of planning, unit of 
work, final pieces and cross curricular links   

 Feedback on all monitoring shared with 
individuals 
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P.E at Halley 
P.E Curriculum 

Within early years foundation 
stage:  
In the Early Years Foundation 
stage  
 Physical education is about 

improving skills of co-
ordination, control, 
manipulation and 
movement.  

 Physical development helps 
children gain confidence in 
what they can do and 
enables them to feel the 
benefits of being healthy 
and active. 

 Effective physical 
development helps children 
develop a positive sense of 
well- being.    

 

During KS1:  
In Key Stage 1, pupils are taught to:  
 Master basic movements 

including running, jumping, 
throwing and catching as well as 
developing balance, agility and 
co-ordination and begin to apply 
these in a range of activities. 

 Participate in team games, 
developing simple tactics for 
attacking and defending. 

 Perform dances using simple 
movement patterns. 

 Sustain fitness & cardio 
respiratory levels through 
running the Daily Mile. 

During KS2: 
In Key Stage 2 children are taught to: 
 Use running, jumping, throwing and 

catching in both isolation and combination. 
 Play competitive games, modified where 

appropriate (for example, badminton, 
basketball, cricket, football, hockey, netball, 
rounders and tennis) and apply basic 
principles suitable for attacking and 
defending. 

 Perform dances using a range of movement 
patterns. 

 Take part in outdoor and adventurous 
activity challenges both individually and 
within a team. 

 Play games, which consist of invasion 
games, net/wall games and striking/fielding 
games. 

 Swim in Years 3 and 4, on alternate weeks. 
 Swim in Year 5, every week. 
 Sustain fitness & cardio respiratory levels 

through running the Daily Mile. 

 Resources:   
 At Halley the main teaching resource used is the 

Val Sabin units of work, from Reception through 
to year 6. 

 Halley is committed to providing the children with 
appropriate and good resources, both for their 
P.E lessons and also for use in the playgrounds 
during their play and lunchtimes. 

 Resources for playtimes and lunchtimes are 
stored in trolleys in each Key stage playground. 

 

Teaching: 
 Physical Education provides a broad & balanced programme 

for pupils of all age groups & skills. 
 Teachers provide learning opportunities that are matched to 

the needs of children with both learning and physical 
difficulties. 

 Coaches are allocated to the various year groups throughout 
the school year.  

 Teaching resources are stored in the cupboard at the front of 
the dining hall. 
 

Marking and Feedback:   
 At the end of a unit taught by a coach, all teachers 

are asked to fill out an evaluation form to 
feedback to the P.E co-ordinator. 

 Oral feedback given throughout each lesson. 
 Self –assessment by children throughout and 

after a lesson. 
  

Assessment:  
KS1 and KS2 
 Children’s abilities & performance in P.E lessons is monitored 

by the class teacher and coaches. Feedback is given as to how 
children can improve. 

 Ongoing assessment takes place throughout the lesson and 
unit. Teachers check in with the children to assess how they 
are progressing.   

 In the case of the Daily Mile, children are frequently being 
assessed to check improvement in fitness levels, both in 
school by teachers & externally by the ‘Healthy Lives’ Team. 

 

EYFS: 
 Teaching staff make observations & notes regarding a pupils 

progression and development, which is then recorded against 
the Physical World statements at the end of the reception 
year. 
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Personal, Social and Health Education at Halley 
Curriculum  

From Foundation Stage through to Year 6 we follow a programme called ‘Jigsaw’ which we have amended slightly to 
meet the diverse needs of our children: 

Term Puzzle name Content 

Autumn 1: Being Me in My World Includes understanding my place in the class, school and global community as well as devising 

Learning Charters based around the articles of the United Nations Convention on the Rights of 

the Child. 

Autumn 2: Celebrating Difference Includes anti-bullying (cyber and homophobic bullying included) and diversity work. 

Spring 1: Dreams and Goals Includes goal-setting, aspirations, working together to design and organise fund-raising 

events. 

Spring 2: Healthy Me Includes drugs and alcohol education, self-esteem and confidence as well as healthy lifestyle 

choices and oral health. 

Summer 1: Relationships Includes understanding friendship, family and other relationships, conflict resolution and 

communication skills. 

Summer 2: Changing Me Includes Sex and Relationship Education in the context of looking at change. 

 

Resourcing and Display 
 
Display: 
 The whole school charter is displayed in all classrooms 

(where it is also signed and illustrated) and throughout 
the school. 

 There is a display outcome for most ‘Puzzles’ that 
teachers are encouraged to display in their classrooms. 

 In the Spring term all classes contribute to a whole 
school display. 

Resources:  
 The additional resources for each unit are stored in a 

box labelled ‘current puzzle’ in the hotdesk room. 
Resources for all Puzzles are in the PSHE cupboard in 
the Workshop. 

 Books are in two clearly labelled boxes in the hotdesk 
room. 

Teaching: 
 Each Piece has two Learning Intentions: one is based on specific 

PSHE learning and one is based on emotional literacy and social 
skills development to enhance children’s emotional and mental 
health. 

 Different groupings used during the puzzles e.g. ability and mixed 
ability groups, paired work, guided and independent work and 
whole class work. 

 Opportunities to engage in projects, for example making a leaflet or 
engaging in fundraising activities. 

 Use of a variety of teaching strategies including open and closed 
questioning  

 Wide range of resources used to enhance learning including 
prompts, pictures, video clips and real objects.   

 Invite visitors and workshops into the school, for example to 
promote oral health. 

 30 minutes per week across the school. 

Marking and Feedback:  
 Self-assessment using child-friendly learning objectives 

and success criteria are built into each puzzle. 
 Oral feedback 

Assessment 
 
Summative:  
 Each puzzle has a built in assessment task. 
 Three times a year teachers will use the assessment task to record 

assessments for 3 identified children in their class, this will be in 
Autumn 2, Spring 2 and Summer 1. 

 Judgements on rest of class will be made based on these levels. 
 Assessment lessons are identified on the Puzzle outline. 

Formative:  
 AfL should be used in each lesson to establish next steps for pupils. 

Early years foundation stage: 
 Teaching staff make observations and notes regarding a pupil’s 

development which is then recorded against the Personal, Social 
and Emotional statements during the year. Summative assessments 
are made at three points in the year using the Early Years 
Outcomes. At the end of the Reception year, a judgement is made 
against the Early Learning Goals. 

Monitoring:  
 Monitoring by subject leader during the school year, 

including: lesson observations, pupil voice, learning 
walks and work scrutiny. 

 Feedback on all monitoring will be shared with 
individuals. 

 PSHE may also be observed as part of whole school 
observations, peer support, as well as collaborative 
work with partnership schools. 
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Extending Learning at Halley 
After-School Clubs, Topic Learning Projects and Family Homework 

Within early years foundation stage: 
In the Early Years Foundation stage, the 
concept of after school clubs is introduced. 
Clubs largely form a social platform for 
children to meet children from other year 
groups that have similar interests. 

 

During KS1:  
In Key Stage 1, there are a lot of 
opportunities for children to attend after 
school clubs.  Activities offered through 
after school clubs are in the areas of: 
 Sports e.g. Badminton, Cricket, Karate 
 Football 
 Art 
 Creative 
 Dance 
 Drama 

During KS2: 
In Key stage 2, children are able to identify 
and extend their talents and interests 
further. Activities offered through after 
school clubs are in the areas of: 
 Sports e.g. Badminton, Cricket, Karate,  
 Football 
 Art 
 Creative 
 Dance 
 Drama 

The Importance of Family involvement 

Research shows parents’ and family involvement in a child’s schooling is a more powerful force than social class and level of  parental 
education. Family influence has a greater impact upon children’s attitudes and achievements than either school or neighbourhood 
factors – even when these are added together.  
Family Homework and Topic Learning Projects are designed to be completed with the help of family members. Shared experiences 
and shared ideas are key. At Halley, we encourage parents to join in with celebrations of what has been achieved. 

Our aims: 
1. To ensure a welcome for all families and the wider community so that they feel safe, secure and valued. 
2. To establish two-way communication with parents carers and families. 
3. To develop relationships with parents and carers to involve them as key partners in their child’s learning.  
4. To develop partnerships with our community, which, contributes to creative and rich learning experiences. 

Display and Celebration: 
 Family Homework is displayed centrally and throughout the school. It is celebrated on a whole school basis at the beginning of 

each half term. Mini celebrations also take place within classrooms.  
Topic Learning Projects are set by the class teachers at the beginning of the topic. They are then celebrated at the end of the 
topic.  

Resources:  
 Where possible, club tutors use equipment already available 

at school. eg sports equipment for football club, badminton, 
cricket etc. 

 External tutors are able to bring their own resources into 
school. 

Teaching: 
 Club tutors are carefully selected to ensure high quality 

teaching and positive learning for pupils. 
 In many cases the club tutor is a specialist in the area they 

are taking, such as Sports clubs, Art club, I C T club. 

Monitoring:   
 Monitoring by subject leader regularly during the school year, by way of informal visits and also through pupil voice. 
 Feedback on all monitoring will be shared with individuals. 

In addition: To develop learning partnerships between parents, carers, families and communities, Halley also offers: 

 Oral health workshops 
 Sew and chat with a topic 
 Early Years Breakfast 
 MEND Workshops 
 Family Maths 
 Educational visits 
 Come and Read in class 
 ESOL 
 Reading with your child workshop 
 Book fairs 
 Healthy eating workshops  
 Early Years workshops 
 Sports day 
 Assorted fundraising events 
 ICT workshops for parents (Keeping safe on the internet) 
 Father’s day and Mother’s day celebrations 
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